
 

A Message From Our President
H. Guy Glidden, 1995-96 NATD President

May I share two stories about test directors?

 A test director was out walking when a high altitude balloon was observed descending to earth. After hours
of being buffeted by high winds, the pilot was totally lost. The pilot spotted the test director and shouted,
"Where am I?" "You are exactly 158 feet above ground level." came the response. "Must be a test director,"
muttered the pilot, "Accurate but totally useless data."

 A test director, viewed as calm under fire, was asked for the secret. The test director responded by saying,
"At the beginning of each difficult confrontation, I remember a paraphrased statement which was once used
by the late Walt Hathaway. It said, "Yea, though I walk through the valley of the shadow of doubt, I will fear
no nay-sayers because I have the best dame data in the valley!"

 How good is our data? How good are the services which we provide to support our data? I can't think of any
group in education which is more concerned about these questions than NATD members. During my ten
years of NATD membership, I have continually been impressed and humbled by the dedication and intense
concern of those who have a common interest in high quality educational assessment programs. As has been
true of all who have preceded me as president of NATD, I want to do what I can to make NATD worthy of
it's members. During 1995- 96, I am asking for your help as we continue to examine the "value added" by
NATD to current and potential members.

 An informal review of NATD membership and membership trends shows that:

Although NATD has stable membership with loyal members, the appeal of membership has not been
expanded to a larger segment of the assessment community.
Although large school districts, those which are most frequently represented at state and national
meetings, are well represented in NATD, the appeal of membership has been much less successful in
small and medium sized educational agencies.
Although NATD has been enriched by the support and membership of a small number of assessment
consultants, publishers' representatives and higher education assessment specialists, many among this
growing segment of potential NATD members have not been made aware of possible NATD benefits.

How should NATD reach out? Each year, NATD adds some new members who, after attending a symposium
or reading a document sponsored by NATD, decide that NATD is a real membership bargain. Several
initiatives, through the efforts of Steve Henry and Joe O'Reilly have begun to explore additional ways to make
those in an increasing number of school districts aware of the existence of NATD. Still, more needs to be
done and this is where the input and involvement of all NATD members is needed. Let others know about
NATD, and let NATD Board Members know about potential members who would like to know more about
this organization. Then, perhaps more of us can say the, "we fear no nay-sayers because we have the best
damn organization in the valley!"

A Test Director's Reaction to the NCME Code of 
Ethics
Joe O'Reilly, Mesa (AZ) Schools

I want to thank you for inviting a representative from the National Association of Test Directors to be part of
this panel. Test Directors play a key role in educational assessment and are greatly impacted by the code --
they are involved in all the activities of the code but one (marketing).

Test Directors can also play an important role in getting the code implemented in their school districts. In



fact, Test Directors are typically the only NCME member in their school systems. I couldn’t come up with a
good analogy of the role that we could play so let me give you a less flattering one - we can be like computer
viruses that take this code and, unbeknownst to those running our systems, copy it into system policies,
procedures and training.

 So, the code is very important to test directors and test directors are very important to the dissemination of
the code. So what do I, as a test director think of the code? I was asked to address 3 questions so let me take
each in turn.

 First, I was asked how the code could be used to inform test directors. The good news here is that the code
isn’t news. It reflects much of what we already do. so there isn’t a pressing need to inform test directors.

 However, it could be made more informative by providing more detailed examples. What I’m suggesting are
not detailed operational definitions or lengthy academic treatises telling us exactly how this code applies to
each situation we encounter. Instead I would suggest compiling and recognizing examples of best practices
that meet the standards of the code. As a group I think that test directors are more than willing to liberally
borrow from good examples that work in schools. Show us how the code is being successfully used in school
districts and we will most likely use these examples in our systems.

 Sharing best practices would also clarify the intent of the code to test directors. To give you an example, lets
look at section 4.1. It states:

"inform examinees about the assessment prior to its administration, including its purposes, uses and
consequences; how the assessment information will be judged or scored; how the results will be kept on file;
who will have access to the results; how the results will be distributed; and examinees’ rights before, during
and after the assessment."

What will this mean in practice?

Does it mean that before each ITBS test our teachers, like our police, should take out a little card and
"miranda" our students? Will we have to read something like the following to meet the standards of the code?

NCME Miranda Warning:

You are being tested. Anything you write can and will be used against you in a scoring session, now and forever as we will keep these results in your perm file
for perpetuity. You have a right to have a #2 pencil. If you cannot afford one, one will be provided to you by the school. You have a right to be compared to a
norm group of 20,000 peers. You have a right to get a pretty printout with charts and graphs showing you how you did. 

Have you understood your rights as I have explained them to you? Good. You have 20 minutes. Begin.

Or is our current approaches OK? Or, is there somewhere in between that meets the code and is do-able in a
school system? . This is a real practical concern to test directors. We test students from 5 to 21. What is an
"informed test taker at age 5? 15? Examples of best practices will help us, and NCME, understand what is
meant in practice by these standards.

The second question I was asked to address is how NCME can help test directors use the code effectively.

NCME members are vastly outnumbered in school systems -- I would guess somewhat less than 1,000 versus
millions of teachers, administrators and other professional staff. And the NCME member does not give the
tests, teachers do. For example, in my system I have 120 or so administrators, 200 building test coordinators,
4,000 teachers, and 70,000 students. And 1 NCME member.

As you can imagine, when there is only one of "us" and thousands of "them" one is sometimes alone when
defending the testing standards we have written into district procedures. When arguing over what our
standards should be, and when applying those standards when a teacher goes astray, an old joke about the
Lone Ranger often comes to mind. Tonto and the Lone Ranger are trapped in a canyon with arrows filling the
air. The Lone Ranger turns to his faithful companion and says "We’re surrounded Tonto. They’ve got us
now." To which Tonto replies "what do you mean we, Kimosabe."

 What would be very helpful would be to get the related parts into the codes and standards of good practice of
other groups. This would enable us to cite not only my professions' standards but that of principals, teachers,
school psychologists and others. It would give much more weight and import to NCME's code.

 Second, it would be very helpful if the code, or more appropriately a companion document, address how the
code works with new forms of assessment. Section 1.1 states "assure that assessment products and services
are developed to meet applicable professional, technical and legal standards."



 What are these standards when it comes to the new assessments? Many questions come to mind --

Are they my professional standards or those of the former math teacher that has now become the state's
Superintendent of Public Instruction? These are not academic questions by the way. When several
NCME and NATD members raised technical questions about a new performance assessment we were
dismissed as "nattering nabobs of negativism" that were trying to thwart the true purpose of the test -
changing instructional practices.
What is a reasonable reliability for a 6 item performance assessment scored with a rubric? Is it the same
as a 160 item ITBS scored by an Opscan 21?
Lets take the case of the scorer of Vermont portfolios recently quoted in a CRESST report as saying she
didn’t now whose work was being scored because of the influence of teachers and peers. Does this
violate section 5.2 (accuracy of the scores) for the scorer? or section 4.7 (avoid conditions that
invalidate scores) for the assessor? Or do these not apply?

These are important and pressing questions facing test directors today. Infusing this code in the standards of
all educators and helping us apply it to real and difficult questions would certainly help us use the code more
effectively.

 Lastly, I was asked what support materials would be helpful. I would suggest the following:

 A "Code-Lite’ with just the relevant t portions for classroom teachers. We can then give that away directly or
incorporate that into our products such as directions for administering tests and codes of conduct.

Provide model interpretation or informational guides for parents and teachers. The tests we give - NRTs,
multiple-choice CRTs, writing samples, portfolios and performance assessments are probably more alike than
different. If NCME could provide samples or templates in each category we could then adapt them for our
school systems. These could range from videos to handouts (the handouts will be most useful). I think some
form of these are probably already out there . And it would be reasonable to think that test publishers could
develop, and distribute, such examples with their tests.

Well, that addresses the three questions and ends my 10 minutes.

Past Proceedings For Sale
Each year NATD produces an Annual Proceeding. One purpose of these proceedings is to disseminate
important information about testing issues to practitioners in schools. We have a number of back issues
available for order. If you want any of the following issues, please send $10 and the year of issue to Joe
O'Reilly, 549 North Stapley Drive, Mesa AZ 85203.

1985 Proceedings: Cheating on Standardized Tests:Issues and Problems in Large City Schools; Guidelines
and Principles for National Test Norming Studies

1986 Proceedings: Legitimate Ways to Prepare Students for Standardized Tests; Taming the Rasch Tiger:
Using item response theory in practical educational measurement

1987 Proceedings: Perspectives on Public Reporting of Test Results; Student Achievement Comparison
Among States: Issues and status; Riding the Rasch Tiger; The Testing Octopus: A tentacle for curriculum,or,
How do you dance with a octopus? ; Who's in Charge of Testing Now? or, A system used to consolidate
testing throughout a district

1988 Proceedings: Customization of a National Standardized Achievement Test; Multi-layered Testing in the
Los Angeles Unified School District

1989 Proceedings: Beyond the Wall Chart: Indicators and school ranking; Dog-eared Reports are the Best
of the Breed: Recognizing and rewarding evaluation utilization; Standardized Tests at the Pre-school Level:
Do they tell us the truth about children?

1990 Proceedings: Issues in Large Scale Assessment Programs

1991 Proceedings: More Authentic Assessment: Theory and practice; Measurement Issues in Performance
Assessment; Local, State, National and International Indicator Systems: Will we know where we are if we get
there?

1992 Proceedings: National Assessment in England and Wales; Alternative Assessments in Practice:



Perspectives on Issues and Problems

1993 Proceedings: (Testing...Testing...)Do we know we are going? Have we been here before?? The scoop
from P.O.O.P.P's; Objectifying the Subjective: Rubrics, Scoring guides, and Other Ways of Knowing

1994 Proceedings Guiding Principles for Performance Assessment
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